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This policy builds upon the Academy Curriculum Policy produced by Perry Hall Multi-Academy Trust
of which Woodthorne Primary School is a member of. This policy is mainly concerned with Science
and the Foundation Subjects. For specific details on Maths and English see the Maths and English
policies and for information on teaching and learning more specifically, see the Teaching and

Learning Policy.

Summary

Courage

Ambition

Respect

Excellence

Curriculum Principles at Woodthorne Primary School

Knowledge rich

‘Inspiring a love of learning to last a lifetime’

Evidence informed

Coherent and well sequenced

Ambitious for all

Knowledge is taught to be
remembered in the long term as
‘Learning is a change in long term
memory’

Knowledge is specified
Knowledge precludes skill
Knowledge sparks imagination
and curlosity
The more you know, the more you
have to think with

Applications from cognitive
sclence
Best practice from PKC
Best practice from the MAT
and beyond
Dynamic and responsive based
on teacher, subject leader and

Curriculum as a ‘box set’
Subjects come first
Horizontal (within year group), diagonal
(different subject/different year group)
and vertical links (same subject, different
year group)
Key ideas and concepts revisited and built

Inclusive whole class teaching and
learning strategies
PILS for academic language
development
Scaffolds and supports to access
challenging subject content
Learning takes children beyond

L voi upon . Rk i
Substantive and disciplinary puptt volce immediate experiences
knowledge
P hild T
repares children for fucure Assessment Balanced and diverse

study

Enrichment

Children will leave with a love of

learning and firm foundations of
the subject disciplines

Meaningful and informative
The curriculum is the
progression model’

Diverse range of people, cultures, places
Increased breadth and depth

Visits, visitors and themed days
Episodic memories (emotional) and
semantic (knowledge, concepts)

Values

Our core values are Courage, Ambition, Respect and Excellence.

MALALA YOUSAFZAI
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EXCELLENCE
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Our curriculum is ambitious. Subject leaders take pride in preparing a knowledge-rich, coherent and
well-sequenced curriculum which is deliberately planned so that children acquire the knowledge and
skills required for them to transition to their next stage of learning. As it pushes children beyond
their day to day experiences, we develop courage and we support them every step of the way in
their drive for excellence. Our curriculum is diverse and teaches them to respect different
traditions, peoples, cultures, the environment and all of the members of the school community.

Curriculum Principles

We have 5 key principles that underpin our Curriculum design.

Principle 1) It is knowledge-rich.

This means:

Knowledge provides the driving underpinning philosophy. Skills and understanding are seen
as forms of knowledge and it is understood that there are no real generic skills that can be
taught outside of specific subject domains.

Knowledge is taught to be remembered in the long term, as learning can be defined as a
‘change in long term memory’ (Kirschner, Sweller and Clarke).

Knowledge to be learnt by the pupils is specified and not left to chance.

Knowledge is sequenced and mapped deliberately and coherently. This means, for example,
that children in History get a thorough grounding of chronology. In Geography, they develop
a clear sense of place and space and in Art a clear progression in artistic styles and
techniques.

Knowledge is interesting. It helps children to see the world differently.

Principle 2) We are evidence informed.

This means:

We use and apply principles of cognitive science. For example, we know that the more
knowledge in our long term memory, the more we will be able to learn new knowledge.
We read widely and are influenced by the work of cognitive scientists, curriculum thinkers
and educational consultants including Christine Counsell, ED Hirsch, Michael Young,
Professor Daniel Willingham, Dylan Wiliam and Tom Sherrington to name a few.

We work closely with our colleagues in the Perry Hall MAT and the Wolverhampton Local
Authority to collaborate, refine and share best practice.

We have adopted the Primary Knowledge Curriculum (PKC) to support our delivery of
Science, History, Geography and Art. Find more information here:
www.primaryknowledgecurriculum.org

We conduct pupil and staff voice to give us accurate feedback on the implemention of the
curriculum in order to inform future design.

Principle 3) It is ambitious for all.

This means:

Our curriculum content includes material that is designed to take children beyond their
immediate experiences.
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http://www.primaryknowledgecurriculum.org/

o  We employ wave 1 high quality inclusive teaching and learning strategies that support all
children in making strong progress. See the SEND Policy and Teaching and Learning Policy
for more.

e We have a vocabulary rich environment where high utility tier 2 vocabulary is explicitly
taught and academic language structures (PILS) are used to teach and model high-quality
oral and written responses.

e Because our curriculum is knowledge-rich, it supports children from the most deprived
backgrounds in attaining vital knowledge, experiences and cultural capital.

Principle 4) It prepares children for the future
This means:

e Because we study each subject with rigour, we ensure children leave school with firm
foundations, a passion for and strong knowledge and understanding in the subject
disciplines.

Principle 5) It is balanced and diverse

This means:

e We study a diverse range of people, cultures, places, artists, designers, scientists and
musicians.

e In History we learn about the Suffragette movement and the History of Human Rights. In
Geography, we learn about globalisation, the resources of Africa and the lives of people in
every continent in the world. In Art, we study Islamic Architecture, monuments of the
Byzantine Empire and Art in the Italian Renaissance.

Geography PKC
History PKC

Charanga

Computing Purple Mash

DT DT Association
For more, see our Key Stage 1 and Key Stage 2 Curriculum Overviews (Appendix 3)

Organisation and Planning

We place high value on the strength of individual subjects. As such, the subjects are taught as stand-
alone.
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For us, a knowledge-rich curriculum is an entitlement for every child, regardless of background.
Curriculum coherence ensures that teaching does not jump from topic to topic, from ‘Under the Sea’
to ‘Superheroes’, but enables children to develop knowledge, and love of subjects. Subject content is
crucial to this approach- the content provides the engagement and plants the seeds for a lifetime of
learning.

However, where they mutually benefit each subject, cross-curricular links are forged. For example,
in Year 5 the children study Africa in Geography before learning about the Slave Trade in History.
This foundational knowledge from Geography will support the children in better understanding
some of the origins and implications of the Slave Trade. In Art, the children will study Islamic Art and
Architecture after they have learnt about Ancient Baghdad in History.

Teachers are not required to complete short term or daily lesson plans for subjects. Teachers use
medium term plans in each subject to develop lesson slides and materials. Crucially, the coherence
in the long and medium term planning ensures that the teachers’ focus can be on deploying their
teaching expertise at the level of the implemented or enacted curriculum. See the Teaching and
Learning Policy for more.

EYFS

Our EYFS curriculum has been formulated using the statutory framework for the Early Years
Foundation Stage (effective September 2021), the non-statutory guidance set out in Development
Matters (July 2021) and Birth to 5 Matters by Early Education (2021). To ensure the curriculum
meets the need of our children we have prioritised children’s cultural capitals alongside the
Woodthorne Core Values and British Values. From this we have created progression and ambitious
end of Nursery and Reception goals unique to our children. In the EYFS at Woodthorne, our intent is
to create a balance between adult initiated learning and following our children’s interests. We
endeavour to make learning active, hands on and most importantly exciting. We explore seasonal
change and celebrations through stories and real life experiences. Teaching in Nursery and
Reception builds on the experiences of the children in their pre-school learning, in addition, as we
plan for strong curriculum sequencing throughout the school, it provides a solid platform for the
children’s learning in Key Stages 1 and 2. For example, in Understanding the World in Reception, the
children are taught the difference between past and present and use photographs to talk about their
family trees. This knowledge and understanding supports the children in better accessing our Year 1
unit entitled ‘What is History?’ Although in the EYFS children are not taught in discrete subject
areas, we have identified relevant links for our Key Stage 1 and 2 curricula to ensure coherence. Core
knowledge, vocabulary and opportunities for provision have been stipulated for each subject area
(see Appendix 6). It is the combined roles of the EYFS lead, Curriculum Lead and Subject leaders to
be constantly adapting and refining our curricula with coherence, sequencing, scope and rigour in
mind. Our Long Term Curriculum plan for Early Years (Nursery and Reception) can be found in
Appendix 5.

Curriculum Overviews and rationales

Our Curriculum Overviews and rationale demonstrate a clear rationale for ensuring curriculum
coherence within our individual subjects. Examples of these can be found in the Appendix and
further examples can be seen upon request.
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In addition to curriculum sequencing and coherence, consideration when constructing our overviews
is given to the following ideas:

e The substantive knowledge and concepts that we want children to learn. For example, we
want to ensure that children gain a thorough grounding in the role of monarchy in History,
which is why it is encountered in multiple units of work, beginning in Year One when they
learn about different Kings and Queens and ending in Year 6 when they learn about the
reign of Queen Victoria.

e The disciplinary knowledge or how the work of subject specialists results in the construction
of knowledge. Eg. understanding the roles of what artists, historians and geographers.

o Sufficient depth of study so that children don't just gain superficial understanding of topics,
but also:

o Sufficient breadth of study so that children, for example in Geography, gain a thorough
understanding of the physical geography of the different continents of the world

e The inclusion of significant people, places, artists, designers, scientists etc so that children
understand the role of individuals in each subject

e Pupils’ social, moral, spiritual and cultural development (SMSC)

Assessment

In the foundation subjects, we take the view that the ‘Curriculum is the progression model’. That is
to say that is the children are learning the curriculum then they are making good progress. This is
because the curriculum has been designed it such a way that, for example, in order to be able to
fully learn and understand Year 5 Geography, they will need to have learnt Year 4 Geography.
Similarly, if the children are able to fully access and understand the Year 6 unit of work on the
Victorian Age, then they will have had to have learnt about the importance of the Industrial
Revolution and the effect of the Transatlantic Slave Trade upon Britain.

In order to check that children are keeping up with the curriculum and whether or not it has been
successfully implemented, we make assessment opportunities through the following means:

1) Recaps and mini quizzes at the start of lessons

This supports the act of consolidating knowledge in long term memory and acts as a way for
teachers to check the understanding of key curriculum content.

2) End of unit quizzes

These multiple choice quizzes check the children’s retention of key knowledge. Designed with the
inclusion of plausible ‘distractors’, the quizzes aim to identify key pupil misconceptions.

3) End of unit essays/double page spreads

These allow children to apply their knowledge to answer an authentic subject related question and
they encourage children to develop their disciplinary knowledge, synthesising their learning and
answering a question in the style of a subject specialist. For example at the end of the History unit
of work on the Transatlantic Slave Trade, the pupils are tasked with answering the question, “What
were the causes and consequences of the Transatlantic Slave Trade?”
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The outcomes of these assessments support teachers and subject leaders in better understanding
how well the children are learning the intended curriculum and what adaptations that might need to
be made to the curriculum delivery over the short, medium and long term.

See the Maths and English policies for how assessments are undertaken in those subjects.

Spiritual, Moral, Social and Cultural & British Values

SMSC threads through the whole of our curriculum.
Spiritual development is promoted through RE and PSHE lessons and Assemblies.

Moral development is promoted through PSHE and within that the use of Circle Time, discussions
about school values as necessary and the use of reflective and restorative practice when dealing
with behaviour incidents and through assembly themes.

Social development is promoted through a wide range of collaborative learning experiences both
with each other, pupils from other schools and with parents. Through opportunities for play,
particularly in EYFS. By involvement in clubs and groups such as School Council and Sports Leaders.
Many opportunities are also offered through our extra-curricular provision that incorporate a range
of clubs that meet the varying interests of our children.

Cultural development is promoted through positive sharing of the variety of languages and cultural
identities of our pupils and their families; through curriculum enrichment days such as International
Languages Day, school visits and visitors. Through the opportunity to perform and see others
perform; through the opportunity to learn from and be inspired by a range of famous and local
artists, musicians, designers, sports people and scientists etc and through specific charitable
projects.

The British Values of democracy, the rule of law, individual liberty and mutual respect for and
tolerance of those with different faiths and beliefs and for those without faith are an intrinsic part of
SMSC at St Andrew’s and the day to day life of the school.

Roles and Responsibilities

The Headteacher has the overall responsibility for the quality of provision provided for the pupils
and the outcome in terms of both attainment and progress. The Curriculum Leader maintains an
overview of Woodthorne’s Curriculum created by the school and works in partnership with the
Headteacher and Subject Leaders in developing the Curriculum and the individual subjects
incorporated into it.

Monitoring and evaluating tasks are designed in line with the SIP. Regular meetings take place
between the Curriculum Leader and subject leaders to ensure consistency of approach, to provide
CPD and support and to discuss areas for development within individual subjects.

The Headteacher and Curriculum Leader will report their findings through reports, including the
termly HT reports, to governors and provide feedback to staff to celebrate strengths and identify
aspects for improvements. Subject Leaders ensure that all the aspects of the National Curriculum
content are covered and identify these with the curriculum overviews.

Subject leaders evaluate the quality of teaching and learning in their subject through learning walks,
book scrutinies and pupil voice. They will provide feedback to governors, the Headteacher and staff
to celebrate strengths and identify aspects for improvement. Subject Leaders also produce annual
action plans for their subjects, support the writing of medium-term plans of class teachers, analyse
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the standards within their subject, provide or signpost staff towards training and resources and
engage in developmental work / research projects with external colleagues.

As mentioned previously, Class Teachers have responsibility for ensuring the subjects are effectively
delivered in line with our Teaching and Learning Policy, including the need to adapt material for
those with SEND or EAL.
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Appendix 1 — History subject rationale

The PKC history curriculum has been designed to be both knowledge-rich and coherently sequenced. Knowledge, in the realm of history, means
not only substantive knowledge of historical events, dates and people in the past, but also knowledge of substantive concepts in history (such as
‘empire’, ‘'monarchy’ and "civil war’), and disciplinary historical concepts (such as evidence, causation, significance and interpretation).

The PKC history curriculum allows children to develop a chronologically secure knowledge and understanding of local, British and world history.
The substantive knowledge taught in the curriculum has been carefully chosen and sequenced using a largely chronological approach. Each unit
of work should not be viewed as a stand-alone topic, but as a chapter in the story of the history of Britain and the wider world. In this sense, the
chronological approach provides a solid framework, anchoring each unit within a wider narmrative. Understanding in history requires an
understanding of causation. Children will be able to understand the causes of significant national and global events, (such as World War 1), when
they have some background knowledge of what happened before (such as the origing and growth of European empires, including the British
Empire).

Knowledge of substantive concepts and disciplinary concepts have been interleaved across the curriculum, allowing children to encounter and
apply these in different contexts. From year to year, unit to unit, lesson to lesson, the curriculum supports children in making connections and
building upon prior substantive and disciplinary knowledge. For example, the children develop a secure understanding of ‘'monarchy’ in Britain. They
begin to learn about British monarchs in Year 1, and build upon their knowledge of monarchy in British society throughout the curriculum, looking
at the reigns of significant monarchs such as Henry I, Henry Vil and Queen Elizabeth |, with a focus on understanding the transition from the
autocratic and unlimited power of early monarchs to the limited constitutional role of contemporary British monarchs. Each British history unit
allows children to add to their understanding of ‘'monarchy’ in Britain, the impact it had on the lives of the British people, and analyse the significance
and legacy of each monarch.

The PKC history curriculum is balanced to enable children to look in some depth at local, national and world history, encouraging children to explore
the connection between significant events and people and how they have influenced the modern world. The content in the curriculum ensures
children have a secure overview of a period, before studying aspects in more depth. While many of the units are & weeks long, some units are
longer, ensuring children secure the complexities of the content and have more time to study the period in more detail.

Each year, the children will study at least one unit of British history, looking at significant "turning points’ that help children understand modern
Britain (for example, the sealing of the Magna Carta in 1215, the 'break with Rome’ during the reign of Henry VIII, the ‘Glorious Revolution’ of 1688
and the building of the British Empire). While time is spent developing a solid understanding of the political context of each period (usually first),
children will then embark on studying a wide range of contexts in more depth, including the cultural, social and religious context of the time.
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For example, when the children learn about the Victorians in Year 5, they look at Queen Victoria as a monarch, the British Empire during her reign
and legal reforms, before using sources to understand how the political context affected the lives of ordinary Victorian people in Britain. During
this unit, as with many of the British history units, teachers are encouraged to apply the local context, making each unit unique and allowing children
to place local stories within the grand narrative of British history.

The curriculum aims to help children understand how the past is constructed and contested. Children begin by learning about what a historian
does, looking at basic sources and simplified perspectives to develop an appreciation and understanding of what it means to be a historian. As
their substantive knowledge grows, children will be able to ask perceptive questions, analyse more complex sources and begin to use their
knowledge to develop perspective. Disciplinary concepts, such as continuity and change, cause and consequence and similarity, difference and
significance, are explored in every unit, and children are supported to think outside of their current unit of work and apply these concepts across
the curriculum.

In addition to learning about British and local history, the children will also learn about the history of the wider world. Some of these units, such as
the units on The Early British Empire and the Transatlantic Slave Trade, will look at the influence that Britain had on the wider world, and how the
wider world has influenced Britain. All of these units are studied to provide an understanding of the history of the wider world and our place within
it. They cover fascinating ancient civilisations, the expansion and dissolutions of empires, and the achievements and atrocities committed by
humankind across the ages.

The curriculum aims to ignite children’s love for history, preparing them with essential knowledge for Key Stage 3 and beyond. All history is worth
studying, but as we do not have the time to cover everything, the units have been carefully chosen to cover as wide ranging content as possible
without compromising depth. From ancient civilisations and prehistoric Britain to the Cold War and the Civil Rights Movement; looking at law and
power across the ages to the impacts of industrialisation and technological advances; understanding invasion and migration, exploitation and
political movements for freedom and equality. The curriculum aims to introduce the children to a wide variety of men, women and children from
the past; from the widely venerated, to the lives of the less well-known who offer us a rich insight into life at the time- from Aristotle to Martin Luther
King, from Emmeline Pankhurst to Alan Turning.

The Primary Knowledge Curriculum aspires to create curious and knowledgeable young people, who hold a deep understanding and appreciation
of the discipline of history, and are able to sift and weigh evidence to begin to formulate their own viewpoints and perspectives of the world.
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Appendix 2 — History overview
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Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Year 1

Dizcovaring History
1. 'What is the Post?
2. Fomily Trees
5. How do we know

Kings and Quasns
1.Kingz and Oueenz
2. King John I and the
Magna Cartz

Farliamaent and Frimaministars,
1.Jemzs 10, Mary I and

Williem of Orange
2.5imon de Montfrt

EApys, hisbary? 3. Henry I ond Forliament and parliament
4. What do 4.Chorlez I Z.Robert Walpale
iats, da? 5.0liver Cromwell and the 4.0ur Prime Minister
5. Our Local Histary Cammanwealth todoy
5.Elections
Year 2 Eomans in Eritain The Tudors Powserful Vaoices
1.The Ramaon Empire 1. Lif in Tuder England 1. Chandhi
2 Reman armiez and 2. Henry VIIL 2. Rosa Parks and
soldiers 3. The Englizh Reformation Martin Luther King
3.The invasian of 4. Edward VI and Mary I 3. Maleln Yousafai
Eritain ond 5. Elizcbeth 4 Greta Thunberg
Eoudicca 5. Local: David Astenborowgh
4.Roman wwns
S.Roman legocy
Y‘ar 3 Stone Age to the Iron Age Ancient Egypt Thae Angle Saxons, Scots and Vikings Lawr and Power (11541272} The War of the Roses
1.Mezelithic Hunter 1. Locating Egypt and 1. Anglo Sexon England 1.Henry II and Englizh Comman Law 1. An Intreduction to the War of the Rozes

Gotherers
2.Lif in Meolithic Britoin
5.Thez Eranze Age
< Stonshenge

5.The Ircn Age

the River Nile
Z Lif in Ancient Egypt
5. Religion and the Afterife
4. Tutonkhamun and Howard Corter
5. Hisreglyphics

2. The Scots and the Picts
3. Anglo Somon Settlements
4. Anglg Saxon Culture ond Religion
5. Who were the Vikings?
4. Wiking Roids end Invazian
#lfed the Great
8. Viking settlements and Denelow
A Viking Religion and Culture
10. Edward the Confezzor
11. The Herman Inazicn

2 Henry I and Thomes Beciett
3.The Holy 'Wers and Richard the
Liorduecrt
4 King John ond the Mogna Carta
5.5iman de
Mantfort

2 Henry W1 wva Edwerd IV
3.Richard OI and the Frinces in the Tower
4.The Battlz of Boswarth Fizld
S5.Henry VI and the
Tuders

Year &

Ancient Greace
1.Ancient Oreece: City States
2. Acthenz end Demecrany
3.5parw
4. The Farzian Warz
5. Alzzander the Creat
&.0reek Philosoohy
7.ods
8.Mythology
9.Art and Architechare

10.The Ancient Olympic Gomes
11.Tha Lagacy of Ancient Crescs

The Anglo Saxons, Scots and Vikings
1. Angla Zaxca England
2 The Scow and the Fics
3. Angla Saxon Settlements
4. Anglo Saxan Culture and Religion
5. Who were the Vikings?
6. Viking Roids and Inwasion
7. Alfed the Orect
B. Viking szttlements and Danzlaw
9. Viking Religion ond Culture
10. Edwaord the Canfessor
11, The Marman Invazgian

The Stuarts

1.Jemes I and the Uniar of the Crown

2.The Cunpowder Flat
3.Charles I
4. The English Ciwil War

S.0liver Cromwell and the Cammanwealth
6.The Restorotion of Chores IT
7.The Great Flague of 1665
8.
A.Christopher Wren end the Rebulding of Landon
10 Jomes Il end the Monmouth Rebellion
11.Williem ef Orange and the Bl of Rights

The Great Fire of London

Year 5

Baghdod. C900 CE

1.The Rise ofIslam

2.Baghdod: A City

cfFeace
SBaghdad: Building o City

4.Boghded: A Centre for Learning in the

Islamic Golden Age
5.The Mangel Attock on Boghded ond

the Regional Powers

Tha Early Eritish Empire
1.The British Empire
2.0obal Trade
3.The Mughal Empire and Eazt India
Company
4 The Zeven Years War
gt motivated Britain to want an
Empire?

The Franch Ravolution
1.Lif in Fronce bejore the Revolution
2.Louz XVI and Marie Antoinetis
S.Mopcoleon
4 Battle of Trafalgar
S.Bartle of
Waterlog

Tha Transatlantic Slave trade
1. The Crigins of the Tronsetantic Slawve
Trade
1. The Adontic Pezsage
3. Enslaved Aficans: Treatment and
Feziztance
4. The Abaliticn of Slavery
5. The Abclitionizts: Clarkszon,
Wilberfree and Equinno

The Industrial Revolution
1. The Industrial Revolution
2. Caotton Froduction
3. Steam Engines and Troinz
4, Iron and Cadl
5. Children ot Work

The Victorion Age
1. The Eeign of Queen Victorio and the
Eritizh Empire
2. Victorian Cities
3. The Poor Low and the 'Workhouze
4. Leizure
5. Lif by 1900

Year &6

Baghdod. C900 CE
1.The Fize ofzlam
2 Baghdnd: A City
of Peace
SBaghdad: Building o City
4.Boghded: A Centre for Learning in the
Llamic Golden Age

Tha Early British Empire
1.The Eri Empire
2.(obal Trads
3.The Mughal Empire and East India
Campany
4 The Seven Years War
3 motivated Britain to want an
Empire?

The Suffragettes
1. Demacracy in the 19* Cantury
2. The Mational Unicn of Women’s
Sufirage Societies
3. Emmelins Pankhurst ond the WEFU
4. The Anti-Suffrage Compaign
5. World Wer I and the Reprezentaticn
ofthe People Act

The Transatlantic Slave trade
1. The Originz cf the Trorzotlantic Slawe
Trade
2. The Atlontic Possage
3. Enzlaved Aficans: Treatment and
Resistance
4. The Abalition o f Slavery

The Industrial Revolution
1. The Enductrial Revolution
2. Cotton Froduction
3. Steam Engines and Troins
4. fron and Coal
5. Children ot Work

The Victorian Age
1. The Eeign of Queen Victoria and the
Eritizh Empire
2 Victorian it
3. The Poor Low and the ‘Workhouse
4 Leisure
5. Lig by 1900




Appendix 3 — Key Stage 1 Curriculum Map
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Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Human bedy Animals and their needs Seasons and weather Taking care of the Earth Plants Materials and magnets
Spatial Sense The UK The Seven Continents
Discovering History Kings, Queens and Leaders Parliament and Frime
Ministers
Colour Line Architecture Style in Art/Marrative Art Paintings of Children Sculpture
IMe in the world & my school Mz and my safety IMe Online Me and other people Happy and healthy me Me and my relationships
Hey you! Rhythm in the way we walk In the groove Round and round Your magnation Reflect, rewind and replay
Greetings Mumbers Family
Questions that puzzle us Prayers and stories of Jesus Christianity today Christianity today Belonging at the Gurdwara Stories of Guru Nanak
Online Grouping Fictograms Lego builders Maze explorers Animated Story books Coding Spreadsheets Technology
Safety and Sorting outside school
Year 2 Human Body Living things and their Electricity Flants Materials and Matter Astronomy
environments
Spatial Sense The British Isles Morthem Europe
The Romans in Britain The Tudors

Powerful Voices

Colour and Shape

Colour, shape and texture

Portraits and self-portraits

Landscape and Symmetry

History Painting

Murals and Tapestries

IMe in the world & my school

Mz and my safety

IMe Online

Me and other people

Happy and healthy me

Me and my relationships

Hands, feet, heart

b, ho. ho!

I want to play in a band

Zoo time

Friendship song

Reflect, rewind and replay

Greetings, dat

ez and numbers

Clas:

SOOI

Countries and weather

Muslim & Christian sacred
books

Islam in Wolbverhampton

Holy places of worship

Holy places of worship

Bible stories

Bible stories

Coding

Computing

Online Safety | Spreadsheets

Questioning

Effective searching

Creating pictures

Making music

Presenting ideas




Appendix 4 — Key Stage 2 Curriculum Map
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| Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Y 3 Human bedy Cycles in Moture Light Flamts Focks Foroes ond Mognets
ear GI!]I]IIP"I.I] Spetial Sense Settlements Riwers Uk, Geogrophy: The South West ‘Western Eurcpe Azia: Indio end Chine
Etone Age to Iron Age Ancient Egypt Angle-Eaxens, Scots and Vikings Law ond Power (1154-1272) The War of the Rozes
Lin= Still fif and form Art of Ancient Egypt Anglo-Soxon ot Architecture Modern Architecturs
Mz in the world & my school Me ond my zofety Pe Online M= and other people Happy ond healthy m= Pie and my relationzhips
Let your spirit fy Dockenzpisl stage 1 Three little birdz The dragon song Bringing ws together Refect, rewind and reploy
Mumbers, multiples cnd dot=s Eirthdays and Christnos Me and my family Easter Greetings & me & my family The Grufils,
Beliefs about God Beliefs about God Zikh ond Hindu leaders Hindu commurity & weeship Hindu celebraticn Religious cel=brotions
Cading Onlire sofety | Spreadshiests Teuch typing Emoil and safty Branching databazes Simulations | Graphing
Human Body Clazzijcotion of plant: and Ecclogy Sound Etates of Matter & the Water Elactricity
YEﬂr 4 cnimaols Cycle
Spotial e Mediterransan Europs Eastern Europs UK Gecgrophy: Northern Irelond | UK Goography- Londan and the Azin: Japan
South East
Ancient Grezce Angle-Saxons, Scats and Vikings The Stuarts
Light Space Drezign Menument: af Ancient Rome Monument: of the Byzontine Embreidery, needlework ond
Empirs weaving
Me in the world & my school Me end my sajety Me Cnline Me and other people Happy ond healthy m= Me and my relationships
Mamma Mio CHockenzpiel stage 2 Sl Lean cnoms Elackbird REefect, rewind and reploy
In the clossroom Time & Christmas Coily routines Fets and Easter My Hame Galdilocks
Christianity: Jezus Christianity: Jezus Judaizm: family, synagogue & Llam: Impartonce of the Wiziting ploces of worship Wiziting ploces of worship
Torah Prophet
Cading Orline zafty Spreadshests Whiting for different audiences Logo Animaticn Effctive Hardware
search ivestigators
Y 5 Matericls Lining Things Frrzes Astronomy Metearclogy The Human Body
ear Epotial Zavce Afica UK Ceography: Eost Anglia, Mourtain: Mew Zralond and the Sowth Lol Study
Midlandz, Yorkshire & Perifc
Humberside
Soghdad The Early Britizh Empire The French Revalution Tranzatentic Slave trads The Industrial Revelution The Wictarian Age
Style in Art Izlomic Art and Architecture Art Fom Western Afico Chimeze Paoiring and ceramic: Frint making Take cne picture- Mational
Crallery Project
M= in the world & my school Mz ond my sajkty e Cnline M= and other people Happy ond healthy m= M= and my relationships
Living an proger Clozsroom Jazz Make you fel my lowe Fresh Prince Dancing in the street Refect, rewind ard reploy
Mumbers ard weather In the city & Chrizstmaz ‘Where I live Fhyzical deseriptions Likes and dizlikes Begirners Revision
5 Fillerz af Idam 5 Fillerz af Idam Croysr-laipm, Judotm, Hindu Craysr-lapm, Judotm, Hindu Chriztion prayer Temptakian
Cading Online Softy Spreadshests Dotabazes ame creator 30 modelling | Concept maps
Y 6 Humen Eody Clazzifcation of living things Electricity Light Repraducticn Evelution
ear GI[II]II.]J"II.] Epotial Zavce Mountainz Africa Marth America South America Lol Study
Histon Soghded The Early British Empire The Sufrogett=s Tranzotentic Slove Trads The Industric! Revalution The ‘ictorion Age
Itnlian Renaizsonce Renntzsznee architecture and fictarian Art and orchitscturs Williarm Merriz Imprezsicnizm and past- Hrt in the 20% contuny-
sculpture imprezzicnizm medernizm and beyond
Mz in the world & my school Me ond my zofety Pe Conline he and other people Happy ond healthy me P and my relationzhips
Hoppy Clozsroom Jazz 2 A new yeor coral You'se got a flend Music and ms Refect, rewind and reploy
Breakfoct and snocks Christmoz Tranzport Cruntriez and naticralities Film and music Habbisz
Rezpectfal lacal communities Rezpectfal lacal communities Christizn Aid & Lilomic R Chriztion Ad & Iilomic B Volues: What motters most?
Computing Cading Online Zafety | Spreadshests Elogging Text adventures Mitwrrks Quizzing
*5ome DT objectives are covered as part of the Art curriculume- this will be supplemented by one DT enrichment wesk per tarm




Appendix 5 — EYFS Long Term Overview
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EYFS _ﬁnq Term (

e Primary & Nurs mg School

Aren of Laorning | Aummn 1 | Aurumn 2 Spring 1 Spring 1 | Summar 1 Summar 2
In the EYFS at Weodthorns, our Intant Ls to :Im a bolonce betvesan adult Inltoted loaming and Sllowing our childran's Interests.
Wo endeavour to moke leorning sctlve, hands on end mest Importantly fin. We explore seasonol change ond celebrotlons throwgh storles end real 1% experlancas.
HAdult Inltlated Foous Transurs Chast ‘Whar's In The Bex? Mk And Bake Wil I Fiz? Mhaniching Monzmars Amazing Advanoures

Possivhs addimonal
thamez/Interemziling: of
Enguiry

Auramn, nursery rhymes, Harvast

Auramn, calbrodens, Bongjna Naght, Advanr,
Chrimmaz

‘Wincer, baking, leeming shout kouschold
irams, Chingss Mew Yaar

Spring, Fancske Day, Lens, Eamer, soe and
shape

Hew to come for arimal and planc,
differerces berwesn boby and adult
animal:

Summer, ronsidon rm Recepoion, ogpes of
cranspart

Fezanzial orips, wisis,
wiEtors ond @xeosriEncas.

Wisit fom Sanco, Adverure Streanf Jungle Bocgias

Fanzo in School

Baggeridas Advwanzurs Flayg

FarmeriPlarting workshep

‘Wil Zoo

Fay dames! Porancal
Tnvelvament

Emotionol Davelopmanz

Eurcpecn Languages Day, Black History Month

Antioullying Week, Horvest, Remembrance Day,
Eonfre Might, Diwali, Chriztmasz

Chinzze New Year, Valzntine's Doy
Lent, Parcake Day, Warld Bcok Doy

5t George’s Day, Eoster, Mether's Doy
Eazter

Father's Day, Sports Doy

Know many riymas.
L5e o wider rangd ofvorobularg.

Use longer sentancas of fur to sx words.

Sing o lange resertoire of soegn

Pay attention to maora than ona thing at o tima,
WiRECR Can b diffrult

E4 oiis to talk about fmiliar books and be
oble bo ball @ lomg =ong.
Develop their communication

Understand & quastion o ctruction that has to
ports, surh s “Get your coat and wait ot bhe
door®.

Enpy liEteming to longer Stories ang can
FEMEmBET MUK 0 What Rappsens.

Lsg baik to ongonise Themsaives and tair
Blay: “Lab's go on & bus.. gouw st bhere..
I'll be the drivar.™

Start @ CONMErCObon with an oouitoro
Fieng ang continua it B meny hums.

B4 ails to axorass @ point of view and to
debata when they diagras with an adultor o
Jiend_ using words os wall o5 actions.
Undarong “shy’ Soostions livg: Wiy do god
thnk the coterpilar got 5o it

Salect ond use activities ond rasources, with hals when nesded This halps them to ochiewe o gool they hove chozen, or

one which is seppastad to tham.
Incragiingly Elow ra TARTSEETANG Wi
Understand groduslly how others magit e feing.

bhay @rd importans.

BT

Baroms more oubgoing with unfimiliar peopla, in the saf conbad of bheir satting.

Show more conjdence in new sfuotions.

Floy with one or more obter cudoren. Exendng ond sioborgting oy ideas.

Famember ndas without naeding on sl

o ramind them

g searemenss hmwe Soan gl B e eus, bur all well apaly on ex angodey bons drosskoar the Nursary year:

Spidereian in the gama, and sugg
Dewelop bhEir SenEs Of reEmonshi
Drevslop oRpropriate waus ofbeir
Talk with others to sohva comficts.

Talk obout their Geings weng words ke happy'. °

Find solutions to conficts and rivalrias. For exampla, accepting thot not evangons can be
ing other ideas.

and Mamsershio ofa commuEmRy.

Qv

. LD TR

Physical Davelopmene

waalle oF rum OOross @ plonk, depending on ifs langth and
width.

Use largesmusrie movements to wowe fogs and stréomers,

paint and make marks
Conrinus to dawslop their mevemane, bolancing, riding
(Gooesers, whkas and bdes) and ball

Eheir davaloping physical Sils bo basis ond activties
witing. For asample. they dacics whither to crawd,

Chooss tha right resources bo carry out their own pian.
For examgle. choosing 2 spoda o snlangs 2 small hola
thiy dug with a trowal

Increasingly be @ble to wEs and remamber segLUan
ond patterns of movemants which ore reloted to
ond rfythm.

Lee onestamded bools and &
ample. moking STEDE i paper with
Use o combrinble grip with good comtrol
whan holding pens ond pencils.

G0 up staps and stoFs, or dimb wp
opporatus using alternobs fet.

Collgzorare with cthers wm manags large

irams, such oz moving a long plank zofly,
carrying larga hellow blocks.

Srar: king port in s0ME groun acoivinas
which thay make up jor twemselves or in
cEams

B menanzingly independent oz thay
get drazed and undnased for
example, puming coats on ond doing
up g

Skip. hop, sond om ona leg and hold 2
pose jor @ gome l#e musical stotues

Show o prafrence bra dominent hand.

Phonicz

Dawslop chair phenelogical aworeness, so thac
ey cane

- spet and suggest rhymes

- counz or chap sylkeblas

weord
- recognizs words with the some inval sound, z2ch oz money end modwr
Ower the year, childran wil endersrand & jw keg concaps abour prine:
* prinz has meaning; pring can howe differan: purposes; wa rezd English cexc jom lef co right emd jrom wop 1o Borom; che nomes of the different pares of o bock; poge sequancing

Fooas on story, rthymes ond miklng I santences

Fooas on story, rhymes and tiking ln santences

Engage in axtended convarsoions soout sheries. karning naw vecobulary.

Fred talk games

Fred talk games and noming set 1 plctures

Use soms of ther princ and lrmer knowlidge
pracand. shopping s char starts acthe g o
'W¥rira zoma lemers accuramaly.

Wirira soma or all of their nama.

St 1 sounds

in ther qorly wridng For eampls: wridng a
ftha page; writmg o fr mummy.

St 1 sounds

Talk or Wiridng Tesez

MHursery rhymas

Dear Too

The Glngerbread Man

Goldllodks

The Wery Hungry Coterplilar

We're Golng Om A Bear Hunt

Lizzan widh increased amanden o sounds.

Creare clozed shopes with consinso:
use thase shopes oo rapresant objts
Explora colour and oolour mizing.
Famembar ond sing enaire songs

nes and bagin o

Egin o develop complax srorie: usi
world squipmens liks animal saes, dells and
dollz houses, eoc
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Loz numbar reachad when counsing o small sat v exnmpls, showing Kgh,ro pointing. Eumpnr. :| armides using language: ‘more than', | Solws raal woeld mathemarical probless Begin w desoribe o saguence ofevantz real
5 you bow many there are in wozal Peardinal g sight number of ckjects to morst B memaral . up o || Discuss rewtes and lecations, wing words liks wizh numbars up wm 5. grjcdonal, wsing words such oz’ shan..’
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biggsr wiangla, arc lenf acick, knf Dascrks 2 familiar roum
Underzmnding the Explore how cean . Continue deweloping posizive amirudes obour thw Explore and walk abour differest forces tay Explora collecdons of marerials wizh dmilar Planr seeds and care for growing planc. Krow thar there are different councrigs in the
Winrld Uzz all sheir sanzes i hands=on sxplorodion of nonwral maseriols diferences becwean paople. can fosl ondi'or diffren: proper Underszond the key Famwres of the lif wasd and ok abour tha diffrences tay hawe
Talk abeur whar thay ses, using 0 wide wocozdany. - ko 4 : el Emilii= | T [P . i B cpar in phomos
Eigin 1o moka semss o fcheir o lfesnory and fomily's alk abour che differances berwean mazriols cycle of a planc and an animal wperienced or swen in phoroa
hiszzry. and changes thay notice: Egin w0 underitand the naed o resparr Show incarest in o feranc oooupations
and zars for the narol emdironment and
all living thin
Exprazsiva Arts and Take partin simpla premend play, wing an ebject o raprasent Exzlore diffirent maerials freely, w0 develop ther iZsns | Join differens massrials and explore diffrent | Davelop chair cwn idess and than decide which Miaks imaginadve and complax “amall Usa drawing to reprasant idaas ke movaman:
Design somathing als van theugh thay ors mot smilar. obaour how o usk tham and what oo make reEmres marerichs 1o UsE 10 Eprass e weorlds' with blecks and comarurden kit or loud roizas

Show di[ifrl:-:mmi.or i
painzngs, ke hoppi
Eespend oo what they hows I'.qn::l aapresdng
s, gt and felings.

Floy instrumanc: wich increadng conool m
express thar feslings and idaas.

Craars thair own & ©f improvize a4 somg
around ona they know.
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Appendix 6 — History links to EYFS

EYFS links to History

Compare and contrast characters from stories, including figures from the
past.

Age bands Development Matters Ranges Birth to 5 Matters
0-3 Make connections between the fentures of their family and other families. | 1 Develops a senze of belonging to their fomily and their key
carer
Motice differences batween people.
Recognizes key people in their own bves
3-4 Begin to make senze of their own ife-story and family’s history. 2
Continue developing positive attitudes about the differences between
people.
Reception Comment on images of familiar situations in the past. 3 Enjoys joining in with family customs and routines.

Talks about past and present events in their own life and in
the lives of family members

Fnows about similaritizs and differences betwean
themselves and others, and among fomilies, communities,
cultures and traditions

Is curious about people and shows interest in stories about
people, animals or objects that they are fomikar with or
which fascinatz them

Is interested in photographs of themsslves and other
familiar people and objects
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ELG

Fast and Present

Talk about the ves of the people arcund them and their roles in society;
Fnow some similaritiss and differences betwesn things in the past and
now, drawing on their experiences and what has been read in class;
Understand the past through settings, characters and events encountered
in books read in clozz and storyteling;

Motices detailed featurss of objects in their environment
Con talk about zome of the things they have observed such
as planzs, animals, natwral and found objects

In pretend ploy, imitates everyday actions and events from
own family and cukwral background, .9. making and
drinking tea, going to the barbers, being a cat, dog or bird

Learnz that they have similarities and differences that
connect them to, and disdnguizh them from, others

Enjoysz playing with small world reconstructions, building
on first-hond experiences, €.g. visiting farms, garages, train

trachks, walking by river or lake

Opportunities
within Prowision

* Provide opportunities, both indoors and out, for babiez and toddlers o
see people and things beyond the baby room, inclding the activites of
older children.

Collect stories for, and make books about, children in the group, showing
things they like to do and things that are important to them, in longuoges
that are relevant to them wherever pozsible.

* Provide books and resources which represent children’s diverse
backgrounds and which avoid negative stereotypes, ensuring different
cultures are reprezented but especially the backgrounds of the children in
the room.

* Make photographic books about the children in the setting and

encourage parants to contribute to thess.

Share photographs of children’s familiss, friends, pets or favourits people,
both indoors and out.

Enjoyz joining in with family customs and routines

Remembers and talks about significant events in their own
experiance

Recognises and describes special times or events for fomily
or friends

Comments and asks questions about aspects of their
familiar world such az the place where they Eve ar the
namral world

Talks about why things happen and how things waork

Developing an understanding of growth, decay and

changss over tims
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* Support children's understanding of difference and of empathy by uzing | 6
props such oz puppets and dolls wo tell stories about diverse experiences,
Ensuring. that negative stereotyping is avoided.

* Enzure children have resources =o that they can imitate sveryday actions
and events from their ives and that represent their culure.

* Help children to learn pesitive attitudes and challenge negative attitudes
and stereotypes, g.g.using puppets, Persona Dolls, stories and books
shpwing black heroes or dizabled Kings or queens or familes with sams
sex parents, having a visit from a male midwife or female fire fighter.

* Visit different parts of the local community, inclding areas where some
children may be very knowledgeable, £.g. Chinese supermarket, local
church, elders inch club, Greek café.

* Provide roleplay areas with a variety of resources reflecting diversity.

* Share stories that reflect the diversity of children’s

* Invite peaple from a range of cultural backgrounds to talk about azpacts
of their ives or the things they do in their work such az a voluntesr who
helps, people become fomilar with the local area.

Enjoyz joining in with family customs and routines
Talks about past and present events in their own life and in
the lives of family members

Knows about zsimilorities ond differences between
themzebeez and others, and among familes, communities,
cuttures and traditions

EYFS History skills

EYFS History Enowledge

Know that things in the environment can changs over time

Know that there are certain impertant individuals

Know their immediate family tree

Fnow some differences and similarities between times in the past and in the present day
Be able to tell a fictional story about an event/events from the past

Experience zome notable traditons and recall information about them

Kay Yocabulory

Ewents

Fost present family tree parents  grandparents  changs  importance/significance
oulture  tradition  similarity  difference
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