Woodthorne Primary School
Curriculum Policy 2022-2023

T Johnston (Curriculum Lead)

This policy builds upon the Academy Curriculum Policy produced by Perry Hall Multi-Academy Trust of which
Woodthorne Primary School is a member of . This policy is mainly concerned with Science and the Foundation Sub jects.
For specific details on Maths and English see the Maths and English policies and for information on teaching and

lea,mmg more spec‘tﬁca[lg, see the Teachmg and Laammg Pochg.




Courage

Ambition

Respect

Excellence

Curriculum Principles at Woodthorne Primary School

‘Inspiring a love of learning to last a lifetime’

Knowledge rich

Evidence informed

Coherent and well sequenced

Ambitious for all

Knowledge is taught to be
remembered in the long term as
‘Learning is a change in long term
memory’

Knowledge is specified
Knowledge precludes skill
Knowledge sparks imagination
and curlosity
The more you know, the more you
have to think with

Applications from cognitive
sclence
Best practice from PKC
Best practice from the MAT
and beyond
Dynamic and responsive based
on teacher, subject leader and

Curriculum as a ‘box set’
Subjects come first
Horizontal (within year group), diagonal
(different subject/different year group)
and vertical links (same subject, different
year group)
Key ideas and concepts revisited and built
upon

Inclusive whole class teaching and
learning strategies
PILS for academic language
development
Scaffolds and supports to access
challenging subject content
Learning takes children beyond

study

Substantive and disciplinary pupll volce immediate experiences
knowledge
P hild, t
repares children for future Assessment Balanced and diverse Enrichment

Children will leave with a love of
learning and firm foundations of
the subject disciplines

Meaningful and informative
The curriculum is the
progression model’

Diverse range of people, cultures, places
Increased breadth and depth

Visits, visitors and themed days
Episodic memories (emotional) and
semantic (knowledge, concepts)

Values

Our core values are Cam:a.gz Ambition, stpeLLand Excellence.

MALALA YOUSAFZAI

MALORIE BLACKMAN

EXCELLENCE

MARCUS RASHFORD

DAVID ATTENBOROUGH

Our curriculum is ambitious. Sub ject leaders take prld.e in preparing a know[edga—rlch, coherent and well-

sequenced, curriculum which is deliberately planned so that children acquire the knowledge and skills required for them

to transition to their next stage of learning. As it pushes children beyond their day to day experiences, we develop

courage and we support them every step of the way in their drive for excellence. Our curriculum is diverse and teaches

them to respect different traditions, peoples, cultures, the environment and all of the members of the school community.




Curri Princi
We have 5 key principles that underpin our Curriculum design.

Principle 1) It is knowledge-rich.

This means:

Knowledge provides the driving underpinning philosophy. Skills and understanding are seen as forms of
knowledge and it is understood that there are no real generic skills that can be taught outside of specific

sub ject domains.

Knowledge is taught to be remembered in the long term, as learning can be defined as a ‘change in long term
memory’ (Kirschner, Sweller and Clarke).

Knowledge to be learnt by the pupils is specified and not left to chance.

Knowledge is sequenced and mapped deliberately and coherently. This means, for example, that children in
History get a thorough grounding of chronology. In Geography, they develop a clear sense of place and space
and in Art a dear progression in artistic styles and techniques.

Knowledge is interesting. It helps children to see the world differently.

Principle 2) We are evidence informed.

This means:

We use and apply principles of cognitive science. For example, we know that the more knowledge in our long
term memory, the more we will be able to learn new know[adge.

We read widely and are influenced by the work of cognitive scientists, curriculum thinkers and educational
consultants anludmg Christine Counsell, ED Hirsch, Michael YOng, Professor Daniel V\/Lllmgham, Dglan
Wiliam and Tom Sherrington to name a. few.

We work closely with our colleagues in the Perry Hall MAT and the Wolverhampton Local Authority to
collaborate, refine and share best practice.

We have adopted the PerarLj Know[ed.ge Curriculum (PKC) to support our del’tverg of Science, HiStOV‘U,
Geography and Art. Find more information here: www.primaryknowledgecurriculum org

We conduct pupil and staff voice to give us accurate feedback on the implemention of the curriculum in order

to inform future design.

Principle 3) It is ambitious for all.

This means:

Our curriculum content indudes material that is designed to take children beyond their immediate
experiences.

We employ wave | high quality inclusive teaching and learning strategies that support all children in making
strong progress. See the SEND Policy and Teaching and Learning Policy for more.

We have a vocabulary rich environment where high utility tier 2 vocabulary is explicitly taught and academic
language structures (PILS) are used to teach and model high-quality oral and written responses.

Because our curriculum is knowledge-rich, it supports children from the most deprived backgrounds in

attaining vital knowledge, experiences and cultural capital.



http://www.primaryknowledgecurriculum.org/

Principle i) It prepares children for the future

This means:

e Because we study each sub ject with rigour, we ensure children leave school with firm foundations, a passion

for and strong knowledge and understanding in the subject disciplines.
Principle 5) It is balanced and diverse

This means:

o We study a diverse range of people, cultures, places, artists, designers, scientists and musicians.

e In History we learn about the Suffragette movement and the History of Human Rights. In Geography, we
learn about globalisation, the resources of Africa and the lives of people in every continent in the world. In
Art, we study lslamic Architecture, monuments of the Byzantine Empire and Art in the lalian Renaissance.

For more, see our Key Stage | and Key Stage 2 Curriculum Overviews (Appendix 3)

Organisation. and. Planning

We p[ace, thh value on the strength of individual sub_jects. As such, the subJ'ects are taught as stand-alone.

Ceography PRE

History PKC

Charanga

Computing Purple Mash

DT DT Association

For us, a knowledge—rlch curriculum is an entitlement for every child, ragard[ess of background. Curriculum coherence
ensures that teachmg does not Jump from topic to topic, from ‘Under the Sea’ to lSu.perheroes', but enables children to
develop knowledge, and love of sub jects. Sub ject content is crucial to this approach- the content provides the engagement

and plants the seeds for a lifetime of learning.

However, where they mutually benefit each sub ject, cross-curricular links are forged. For example, in Year 5 the
children study Africa in Geography before learning about the Slave Trade in History. This foundational knowledge
from Geography will support the children in better understanding some of the origins and implications of the Slave
Trade. In Art, the children will study lslamic Art and Architecture after they have learnt about Ancient Baghdad in
History.

Teachers are not required to complete short term or daily lesson plans for sub jects. Teachers use medium term plans
in each sub ject to develop lesson slides and materials. Crucially, the coherence in the long and medium term planning
ensures that the teachers focus can be on deploying their teaching expertise at the level of the implemented or enacted

curriculum. See the Teaching and Learning Policy for more.




EYFS

Our EYFS curriculum has been formulated using the statutory framework for the Early Years Foundation Stage
(effective September 2021), the non-statutory guidance set out in Development Matters (July 2021) and Birth to 5
Matters by Early Education (2021). To ensure the curriculum meets the need of our children we have prioritised
children’s cultural capitals alongside the Woodthorne Core Values and British Values. From this we have created
progression and ambitious end of Nursery and Reception goals unique to our children. In the EYFS at Woodthorne, our
intent is to create a balance between adult initiated learning and following our children’s interests. We endeavour to
make learning active, hands on and most importantly exciting. We explore seasonal change and celebrations through
stories and real life experiences. Teaching in Nursery and Reception builds on the experiences of the children in their
pre-school learning, in addition, as we plan for strong curriculum sequencing throughout the school, it provides a. solid
platform for the children’s learning in Key Stages | and 2. For example, in Understanding the World. in Reception, the
children are taught the difference between past and present and use photographs to talk about their family trees. This
knowledge and understanding supports the children in better accessing our Year | unit entitled "What is History?”
Although in the EYFS children are not taught in discrete sub ject areas, we have identified relevant links for our Key
Stage | and 2 curricula to ensure coherence. Core knowledge, vocabularg and opportunities for provision have been
stipulated for each sub ject area (see Appendix 6). It is the combined roles of the EYFS lead, Curriculum Lead and
SubJ’ect leaders to be constanﬂg adaptmg and reﬂnmg our curricula with coherence, sequencing, scope and rigour in

mind. Our Long Term Curriculum plan for Early Years (Nursery and Reception) can be found in Appendix 5.

Curriculum Overviews and. rat

Our Curriculum Overviews and rationale demonstrate a clear rationale for ensuring curriculum coherence within our

individual subjects. Examples of these can be found in the Appendix and further examples can be seen upon request.

In addition to curriculum sequencing and coherence, consideration when constructing our overviews is given to the

following ideas:

o  The substantive knowledge and concepts that we want children to learn. For examp[e, we want to ensure that
children gain a thorough grounding in the role of monarchy in History, which is why it is encountered in
multiple units of work, beginning in Year One when they learn about different Kings and Queens and ending
in Year 6 when they learn about the reign of Queen Victoria.

e The disciplinary knowledge or how the work of sub ject specialists results in the construction of knowledge. Eg.
u.nd.arstandmg the roles of what artists, historians and geographer&

o  Suffidient depth of studg so that children don't just gain superﬂdal u.ndersta.nd.mg of topics, but also:

e Sufficient breadth of study so that children, for example in Geography, gain a thorough understanding of the
physical geography of the different continents of the world

o  The indusion of stgntﬂcant peopla, places, artists, dengners, scientists etc so that children understand the role
of individuals in each sub ject

e Pupils’ social, moral, spiritual and cultural development (SMSC)

Assessment

In. the foundation sub jects, we take the view that the ‘Curriculum is the progression model’. That is to say that is the
children are learning the curriculum then they are making good progress. This is because the curriculum has been
dengned it such a way that, for example, in order to be able to ful[g learn and understand Year 5 Oeogr‘a.phg, thag
will need to have learnt Year L Qeographg. S’LmLLar[g, if the children are able to fullg access and understand the




Year 6 unit of work on the Victorian Age, then they will have had to have learnt about the importance of the

Industrial Revolution and the effect of the Transatlantic Slave Trade upon Britain.

In order to check that children are keeping up with the curriculum and whether or not it has been successfully

implemented, we make assessment opportunities through the following means:
) Recaps and mini quizzes at the start of lessons

This supports the act of consolidating knowledge in long term memory and acts as a way for teachers to check the
understanding of key curriculum content.

2) End of unit quizzes

These multiple choice quizzes check the children’s retention of key knowledge. Designed with the inclusion of plausible
‘distractors’, the quizzes aim to identify key pupil misconceptions. The quizzes are each out of 10 marks, they are taken
before the final lesson of the unit, giving teachers the time for responsive teaching. The teachers record the results in a
spreadsheet, allow both the teachers to track scores over time and sub ject leaders to monitor the implementation of the

curriculum.
3) End of unit essa.gs/ double page spreads

These allow children to apply their knowledge to answer an authentic sub ject related question and they encourage
children to develop their disciplinary knowledge, synthesising their learning and answering a question in the style of a
subJ’ec’E specLa[Lst. For example at the end of the H'Lstorg unit of work on the Transatlantic Slave Trade, the pu.les are

tasked with answering the question, “What were the causes and consequences of the Transatlantic Slave Trade?”

The outcomes of these assessments support teachers and sub ject leaders in better understanding how well the children
are learning the intended curriculum and what adaptations that might need to be made to the curriculum delivery

over the short, medium and long term.

See the Maths and English policies for how assessments are undertaken in those sub jects.

Suiritual. Moral Social and C. 8 British \V

SMSC threads through the whole of our curriculum.
Spiritual development is promoted through RE and PSHE lessons and Assemblies.

Moral development is promoted through PSHE and within that the use of Cirde Time, discussions about school values
as necessary and the use of reflective and restorative practice when dealing with behaviour incidents and through

assembly themes.

Social development is promoted through a wide range of collaborative learning experiences both with each other, pupils
from other schools and with parents. Through opportunities for play, particularly in EYFS. By involvement in clubs and
groups such as School Council and Sports Leaders. Mang opportunities are also offered through our extra-curricular

provision that incorporate a range of clubs that meet the varying interests of our children.

Cultural development is promoted through positive sharing of the variety of languages and cultural identities of our
pu.pL[s and their families: through curriculum enrichment dags such as International Langu.ages Dag, school visits and
visitors.  Through the opportunity to perform and see others perform; through the opportunity to learn from and be
inspired by a range of famous and local artists, musicians, designers, sports people and scientists etc and through

specific charitable pro jects.

The British Values of democracy, the rule of law, individual liberty and mutual respect for and tolerance of those with
different faiths and beliefs and for those without faith are an intrinsic part of SMSC at Woodthorne and the dag to
day life of the school.




R Resoonhilit

The Headteacher has the overall responsibility for the quality of provision provided for the pupils and the outcome in
terms of both attainment and progress. The Curriculum Leader maintains an overview of Woodthorne's Curriculum
created by the school and works in partnership with the Headteacher and Sub ject Leaders in developing the Curriculum

and the individual sub jects incorporated into it.

Monitoring and evaluating tasks are designed in line with the SIP. Regular meetings take place between the Curriculum
Leader and sub ject leaders to ensure consistency of approach, to provide CPD and support and to discuss areas for

development within individual sub jects.

The Headteacher and Curriculum Leader will report their findings through reports, induding the termly HT reports,
to governors and provide feedback to staff to celebrate strengths and identify aspects for improvements. Sub ject Leaders
ensure that all the aspects of the National Curriculum content are covered and identify these with the curriculum

overviews.

Sub ject leaders evaluate the quality of teaching and learning in their sub ject through learning walks, book scrutinies
and putp'L[ voice. Theg will prodee feedback to governors, the Headteacher and staff to celebrate strengths and Ldent'ncg
aspects for improvement. SULbJec’E [eaders also produ.ce annual action plans for their subjects, support the writing of
medium-term plans of dass teachers, analyse the standards within their sub ject, provide or signpost staff towards

training and resources and engage in developmental work / research projects with external colleagues.

As mentioned previously, Class Teachers have responsibility for ensuring the sub jects are effectively delivered in line with

our Teachmg and Leam'mg Poltcg, Lndudmg the need to adapt material for those with SEND or EAL.




Appendix | — History sub ject rationale

The PKC history curriculum has been designed to be both knowledge-rich and coherently sequenced. Knowledge, in the realm of history, means
not only substantive knowledge of historical events, dates and people in the past, but also knowledge of substantive concepts in history (such as
‘empire’, ‘'monarchy’ and "civil war’), and disciplinary historical concepts (such as evidence, causation, significance and interpretation).

The PKC history curriculum allows children to develop a chronologically secure knowledge and understanding of local, British and world history.
The substantive knowledge taught in the curriculum has been carefully chosen and sequenced using a largely chronological approach. Each unit
of work should not be viewed as a stand-alone topic, but as a chapter in the story of the history of Britain and the wider world. In this sense, the
chronological approach provides a solid framework, anchoring each unit within a wider namrative. Understanding in history requires an
understanding of causation. Children will be able to understand the causes of significant national and global events, (such as World War 1), when
they have some background knowledge of what happened before (such as the origins and growth of European empires, including the British
Empire).

Knowledge of substantive concepts and disciplinary concepts have been interleaved across the curriculum, allowing children to encounter and
apply these in different contexts. From year to year, unit to unit, lesson to lesson, the cumriculum supports children in making connections and
building upon prior substantive and disciplinary knowledge. For example, the children develop a secure understanding of ‘'monarchy’ in Britain. They
begin to learn about British monarchs in Year 1, and build upon their knowledge of monarchy in British society throughout the curriculum, looking
at the reigns of significant monarchs such as Henry I, Henry VIl and Queen Elizabeth |, with a focus on understanding the transition from the
autocratic and unlimited power of early monarchs to the limited constitutional role of contemporary British monarchs. Each British history unit
allows children to add to their understanding of ‘monarchy’ in Britain, the impact it had on the lives of the British people, and analyse the significance
and legacy of each monarch.

The PKC history curriculum is balanced to enable children to look in some depth at local, national and world history, encouraging children to explore
the connection between significant events and people and how they have influenced the modern world. The content in the curriculum ensures
children have a secure overview of a period, before studying aspects in more depth. While many of the units are 6 weeks long, some units are
longer, ensuring children secure the complexities of the content and have more time to study the period in more detail.

Each year, the children will study at least one unit of British history, looking at significant ‘turning points’ that help children understand modern
Britain (for example, the sealing of the Magna Carta in 1215, the 'break with Rome" during the reign of Henry VIII, the ‘Glorious Revolution’ of 1688
and the building of the British Empire). While time is spent developing a solid understanding of the political context of each period (usually first),
children will then embark on studying a wide range of contexts in more depth, including the cultural, social and religious context of the time.




For example, when the children learn about the Victorians in Year 5, they look at Queen Victoria as a monarch, the British Empire during her reign
and legal reforms, before using sources to understand how the political context affected the lives of ordinary Victorian people in Britain. During
this unit, as with many of the British history units, teachers are encouraged 1o apply the local context, making each unit unigue and allowing children
to place local stories within the grand narrative of British history.

The curriculum aims to help children understand how the past is constructed and contested. Children begin by learning about what a historian
does, looking at basic sources and simplified perspectives to develop an appreciation and understanding of what it means to be a historian. As
their substantive knowledge grows, children will be able to ask perceptive guestions, analyse more complex sources and begin to use their
knowledge to develop perspective. Disciplinary concepts, such as continuity and change, cause and consequence and similarity, difference and
significance, are explored in every unit, and children are supported to think outside of their current unit of work and apply these concepts across
the curriculum.

In addition to learning about British and local history, the children will also learn about the history of the wider world. Some of these units, such as
the units on The Early British Empire and the Transatlantic Slave Trade, will look at the influence that Britain had on the wider world, and how the
wider world has influenced Britain. All of these units are studied to provide an understanding of the history of the wider world and our place within
it. They cover fascinating ancient civilisations, the expansion and dissolutions of empires, and the achievements and atrocities committed by
humankind across the ages.

The curriculum aims to ignite children’s love for history, preparing them with essential knowledge for Key Stage 3 and beyond. All history is worth
studying, but as we do not have the time to cover everything, the units have been carefully chosen to cover as wide ranging content as possible
without compromising depth. From ancient civilisations and prehistoric Britain to the Cold War and the Civil Rights Movement; looking at law and
power across the ages to the impacts of industrialisation and technological advances; understanding invasion and migration, exploitation and
political movements for freedom and equality. The curriculum aims to introduce the children to a wide variety of men, women and children from
the past; from the widely venerated, to the lives of the less well-known who offer us a rich insight into life at the time- from Aristotle to Martin Luther
King, from Emmeline Pankhurst to Alan Turning.

The Primary Knowledge Curriculum aspires to create curious and knowledgeable young people, who hold a deep understanding and appreciation
of the discipline of history, and are able to sift and weigh evidence to begin to formulate their own viewpoints and perspectives of the world.




Appendix 2 — History overview

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Year 1

Dizcovaring History
1. 'What is the Post?
2. Fomily Trees
5. How do we know

Kings and Quasns
1.Kingz and Oueenz
2. King John I and the
Magna Cartz

Farliamaent and Frimaministars,
1.Jemzs 10, Mary I and

Williem of Orange
2.5imon de Montfrt

2 Reman armiez and

2. Henry VIIL

EApys, hisbary? 3. Henry I ond Forliament and parliament
4. What do 4.Chorlez I Z.Robert Walpale
iats, da? 5.0liver Cromwell and the 4.0ur Prime Minister
5. Our Local Histary Cammanwealth todoy
5.Elections
Year 2 Eomans in Eritain The Tudors Powserful Vaoices
1.The Ramaon Empire 1. Lif in Tuder England 1. Chandhi

2. Rosa Parks and

Gotherers
2.Lif in Meolithic Britoin
5.Thez Eranze Age

the River Nile
Z Lif in Ancient Egypt
5. Religion and the Afterife
4. Tutonkhamun and Howard Corter

< Stonshenge

5.The Ircn Age

5. Hisreglyphics

2. The Scots and the Picts
3. Anglo Somon Settlements
4. Anglg Saxon Culture ond Religion
5. Who were the Vikings?
4. Wiking Roids end Invazian
#lfed the Great
8., ettlements ard Denelow
A Viking Religion and Culture
10. Edward the Confezzor
11. The Herman Inazicn

ing

2 Henry I and Thomes Beciett
3.The Holy 'Wers and Richard the
Liorduecrt
4 King John ond the Mogna Carta
5.5iman de
Mantfort

soldiers 3. The Englizh Reformation Martin Luther King
3.The invasian of 4. Edward VI and Mary I 3. Maleln Yousafai
Eritain ond 5. Elizcbeth 4 Greta Thunberg
Eoudicca 5. Local: David Astenborowgh
4.Roman wwns
S.Roman legocy
Y‘ar 3 Stone Age to the Iron Age Ancient Egypt Thae Angle Saxons, Scots and Vikings Lawr and Power (11541272} The War of the Roses
1.Mezelithic Hunter 1. Locating Egypt and 1. Anglo Sexon England 1.Henry II and Englizh Comman Law 1. An Intreduction to the War of the Rozes

2 Henry W1 wva Edwerd IV
3.Richard OI and the Frinces in the Tower
4.The Battlz of Boswarth Fizld
S5.Henry VI and the
Tuders

Year &

Ancient Greace
1.Ancient Oreece: City States
2. Acthenz end Demecrany
3.5parw
4. The Farzian Warz
5. Alzzander the Creat
&.0reek Philosoohy
7.ods
8.Mythology
9.Art and Architechare

10.The Ancient Olympic Gomes
11.Tha Lagacy of Ancient Crescs

The Anglo Saxons, Scots and Vikings
1. Angla Zaxca England
2 The Scow and the Fics
3. Angla Saxon Settlements
4. Anglo Saxan Culture and Religion
5. Who were the Vikings?
6. Viking Roids and Inwasion
7. Alfed the Orect
B. Viking szttlements and Danzlaw
9. Viking Religion ond Culture
10. Edwaord the Canfessor
11, The Marman Invazgian

The Stuarts

1.Jemes I and the Uniar of the Crown
2.The Cunpowder Flat

3.Charles I

4. The English Ciwil War
S.0liver Cromwell and the Cammanwealth
6.The Restorotion of Chores IT
7.The Great Flague of 1665
&.The Great Fire ofLondon
A.Christopher Wren end the Rebulding of Landon
10 Jomes Il end the Monmouth Rebellion

11.Williem ef Orange and the Bl of Rights

Year 5

Baghdod. C900 CE
1.The Rise ofIslam

Tha Early Eritish Empire
1.The British Empire

Tha Franch Revolution
1.Lif in Fronce bejore the Revolution

Tha Transatlantic Slave trade
1. The Crigins of the Tronsetantic Slawve

The Industrial Revolution
1. The Industrial Revolution

The Victorion Age
1. The Eeign of Queen Victorio and the

1.The Fize ofzlam
2 Baghdnd: A City
of Peace
SBaghdad: Building o City
4.Boghded: A Centre for Learning in the
Llamic Golden Age

1.The Eri Empire
2.(obal Trads
3.The Mughal Empire and East India
Campany
4 The Seven Years War
3 motivated Britain to want an
Empire?

1. Demacracy in the 19* Cantury
2. The Mational Unicn of Women’s
Sufirage Societies
3. Emmelins Pankhurst ond the WEFU
4. The Anti-Suffrage Compaign
5. World Wer I and the Reprezentaticn
ofthe People Act

1. The Originz cf the Trorzotlantic Slawe
Trade
2. The Atlontic Possage
3. Enzlaved Aficans: Treatment and
Eesiztance
4. The Abalition o f Slavery

1. The Enductrial Revolution
2. Cotton Froduction
3. Steam Engines and Troins
4. fron and Coal
5. Children ot Work

2.Baghdod: A City 2.0obal Trade 2.Louwiz ¥V and Marie Antoinetie rade 2. Caotton Froduction Eritizh Empire
cfFeace 3.The Mughal Empire and Eazt India S.Mopcoleon 1. The Adontic Pezsage 3. Steam Engines and Troinz 2. Victorian Cities
5 Boghdad: Building o City Campany 4 Battle of Trafalgar 3. Enslaved Aficans: Treatment and 4, kron and Cacl 3. The Poor Low and the Workhouzs

4.Boghded: A Centre for Learning in the 4. The Eeven Years War S.Bartle of Eesistance 5. Children ot Work 4. Leizure

Islamic Golden Age gt motivated Britain to want an Waterlog 4. The Abaliticn of Slavery 5. Lif by 1900
5.The Mangel Attock on Boghded ond Empire? 5. The Abolitionists: Clarksan,

the Regional Powers | Wilberfree and Equinno

Y‘ar 6 Baghdad. C900 CE Tha Early British Empire The Suffragettes The Transatlantic Slave trade The Industrial Revolution The Victorian Age

1. The Eeign of Queen Victoria and the
Eritizh Empire
2 Victorian it
3. The Poor Low and the ‘Workhouse
4 Leisure
5. Lig by 1900




Appendix 3 — Key Stage | Curriculum Map

+
| Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Human body Animals and their needs Seasons and weather Taking care of the Earth Flants Materials and magnets
Spatial Sense The UK The Seven Continents
Discovering History Kings, Queens and Leaders Parliament and Frime
Ministers
Calour Line Architecture Style in Art/Narrative Art Faintings of Children Sculprure
IMe in the world & my school Mz and my safety I¥le Online Me and other people Happy and healthy me Me and my relationships
Hey youl Rhythm in the way we walk In the groove Round and round Your magnation Reflect, rewind and replay
Greetings Mumbers Family
Questions that puzzle us Prayers and stories of Jesus Christianity today Christianity today Belonging at the Gurdwarg Stories of Guru Nanak
Online Grouping Fictograms Lego builders Maze explorers Animated Story books Coding Spreadsheets Technology
Safety and Sorting outside school
Year 2 Human Body Living things and their Electricity Flants Materials and Matter Astronomy
environments
Spatial Sense The British Isles Morthemn Eurcpe
The Romans in Britain The Tudors

Powerful Voices

Colour and Shape

Colour, shape and texture

Portraits and self-portraits

Landscape and Symmetry

History Fainting

Murals and Tapestries

IMe in the world & my school

e and my safety

I¥le Online

Me and other peaple

Happy and healthy me

Me and my relationships

Hands, feet, heart

Ha, he. ol

I want to play in a band

Zoo time

Friendship song

Reflect, rewind and replay

Greetings, dat

es and numbers

Clas:

Sroom

Countries and weather

Muslim & Christian sacred
books

Islam in Wolverhampton

Holy places of worship

Holy places of worship

Bible stories

Bible stories

Coding

Online Safety | Spreadsheets

Questioning

Effective searching

Creating pictures

Making music

Fresenting ideas




Appendix & — Key Stage 2 Curriculum Map

| Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Y 3 Humarn: bedy Cycles in Motare Light Flants Focks Feroes and Megnets
ear Epotial Savce Sett=ments Riwers UK. Geogrophy: The South West ‘Weztern Eurcpe Azia: Indin and Ching
Stans Age to Iron Age Ancient Egypt Angle-Saxons, Scats and Vikings Law ond Pewer {1154-1272) The War of the Roses
Lin= Etill lif and form Art of Ancient Egypt Anglo-Saxon ort Architecture Modern Architecturs
Me in the world & my school Me end my sajety Me Cnline Me and other people Happy ond healthy m= Me and my relationships
Let your sparit fy CHockenspisl stage 1 Three Little birds The dregen song Eringing ws tagether Refect, rewind ard reploy
Mumbers, multiples ond dotes Birthdayz and Christma: Me ond my family Eazter Cresting: & me & my family The Crufilo,
Beliefs about God Beliefs about God SiEh ond Hindu leaders Hindu commurity & weeship Hindu celebraticn Religious cel=brotions
Cading Cnline sofety | Spreadshests Teuch typing Emoil end softy Bronching datobozes | Simulations | Traphing
Humen Eody Claszjcotion of plants and Ecclagy Sound States of Matter & the Waster Elzctricity
YEﬂr 4 animalz Cycle
Epotial Savce Meditemranean Europes Eastern Europs UK Gecgrophy: Northern Irelond | UK Gmography- Londan and the Azin: Japan
South Eost
Ancient Greece Angle-Eaxons, Scots and Vikings The Stuarts
Light Space Ciesign Mernuments af Ancient Rome Monuments of the Byzontine Embreidery, needlework and
Empirs waaving
Mz in the world & my school Me ond my zofety Pe Online M= and other people Happy ond healthy m= Pie and my relationzhips
Memma Mio CHockenspisl stage 2 Stog! Leen onomes Elackbird Refect, rewind and reploy
In the clozzroom Time & Chriztmaz Croily rowtine: Fetz and Eazter My Home Caldilocks
Christianity: Jeaws Christianity: Jeaws Judaizm: family, synagogue & Llam: Impartznce of the Wisiting ploces of worship Wisiting ploces of worship
Trah Frophat
Cading Orline zafety Spreadchests Wiriting for different qudisnces Logo Animaticn Effective Hardware
saarch imvestigators
Y 5 Matericls Lining Things Frorces Astronomy Metrarclogy The Human Body
ear Spetial Sense Afica UE Goography: Eost Anglia, Mourtairs Mew Zralend and the Sowth Lol Siudy
Midlondz, Yorkshire & Perific
Humbearzide
Soghded The Early British Empire The French Revalution Tranzadentic Slave trads The Industrial Revolution The Wictorian Age
Style in Art Izlomic Art ond Architecturs Art Fom Western Afica Chineze Pairing and coramacs Frint making Take cne picture- Matianal
Callery Froject
Mz in the world & my school Me ond my zofety Pe Online M= and other people Happy ond healthy m= Pie and my relationzhips
Living on proger Clozzroam Jarz Meke you feel my lowe Fresh Prince Dancing in the street Refect, rewind and reploy
Mumbers and weather In the dty & Christmas ‘Where I live Fhyzical deseriptions Likes and dizlikes E-egirners Revisian
5 Fillorz afIdam 5 Fillorz afIdam Croysrlaipm, Judotim, Hindu Croysripm, Judotm, Hindu Chiristion prayer Tempiatian
Cading Onlire Sofety Spreadchests Daotabazes Came creator 30 modailing Concept maps
Y 6 Humen Body Clozzifeation of living things Electriciny Light Repraoducticn Evelution
ear Spetial Sense Mountaing Africa Marth America Scuth America Lol Siudy
Boghded The Early Britizh Empire The Suffrogettes Tranzodentic Slave Trads The Industricl Revalution The Victorion Age
Itolian Renoizzonce Fenotzaznce architecture ond fictarian Art and orchitecturs Williarm Merriz Imprezsicnizm and post- Art in the 20% century-
sculprture impressicnism mesdernizm and beyond
Mz in the world & my school Me ond my zofety Pe Online M= and other people Happy ond healthy m= Pie and my relationzhips
Hoopy Clozzroom Jazz 2 A mew yeor coral You'se got a friend Muzic and me Refect, rewind and reploy
Breokfust and snocks Christmes Tranzport Cruntries and nationolities Film and musc Habbies
Rezpectfal lacal communities Rezpectfal lacal communities Christien Aid & Llomic B=fef Chriztion Aid & Llomic Relief Wolues: Whot moteers most?
Cading Onlinz Safety | Spreadshiests Elagging Text adventures Metwerks Cuizzing
*Some DT objectives are covered az part of the Art curriculume- this will be supplemented by one DT enrichment week per term




Appendix 5 — EYFS Long Term Overview

ong Term |

Voodthorne Primary & Nursery School

Aren of Learning

Aumumn 1

Aurumn 2

EYFS L
|

Spring 1

Spring 1

| Summar 1

Summar 2

Wa sndeavour to moka laorning setive, hands on and mest Importantly fn. We explore seasonol chongs and colebrotions through storles and real U

Adult Inltlated Foous

Transurs Chast

In the EYFS at Woodthorne, our Intent Is to oreate a bolonce betwean adult Inltoted looming and Sllowlng owr childran's Interests.

‘Whar's In Tha Bes?

Wizke And Bake

Wil I Fie?

sperlancas.

Wranching Morzwr:

Amozing Advanures

Pozzivks addiional

Aucamn, nursery rhymes, Harvast

ducomn, calsbrodens, Bonfna Mighs, Advant,

‘Wincer, baking, leaming sbout housshold

Spring, Fanceke Day, Lenx, Exmer, size and

Heaw o car for animal and planes

Summer, Tonsiion ifm Recspdon tapds of

WEtOrs and SxDdriEncas.

thamas/Inmeressiling of Chrimmas iams, Chingzs Mew Vaor shape differences berwean boby and adult CranpEaT
Emquiry animali
Frezensial mips, wisits, . Wisit fom Sanca, Advemwre Soeard Tungle Boogias Fanzo in School Baggeridgs Adwenzure Flayg FarmeriPlanting workshep ‘Wild Zoo

Fay domes! Parancel
Invelvemant

Farzomal, Sociol and
Emotionol Davelopmanz

Eurcpecn Languages Day, Black History Month

Anti-bullying Week, Horvest, Remembrance Day,
Banjre Might, Diwali, Christmas

Chinese New Year, Valentine's Doy
Lent, Pancaoke Day, ‘Warld Bcok Doy

5t George’s Day, Easter, Mother's Doy
Easter

Father's Day, Sports Doy

Know many rfymas.
Use o wider ramgs ofvocobulorg.

Use longer sanbencas of pur to sx words.

5ing o longe repértoire 0 fEomgs

Pay gitonsion to morg than ond thing ot & kma,
wehiach can be diffcult.

Ba oble to talk about fimiliar books. and be
oble to tell o long Fong.
Develop thair communication

Understaond a quastion or instruction that has to
ports, such ax- “Gat your coat and waoit of the
daar®.

Enjpy listeming to longer stories and can
FEMamber much of what hapeans.

Lse talk to onganise themsalves and thair
ploy: “Let's go on @ bus.. gou sit bhere.
I'll be the drivar.”

Start o conversotion with on odult or o
Find and continua it b many s,

B+ able o exprass o point of wiew and to

debata when they disogros with an adult or o
Fand, usin
Undarzand “why' guestion
think the coterpillar got 5o Bt

Slect ond uss QThvtios ong rasDuncos, WATh nalp when nesded This Ralps them to schicee o gool they hava ouosen, or

ON& WAER i5 SLppasted o tam.
Increosingly flow reles, enderstonding why they are important.
Understand grodually how others might be keing.

Show maore onJdencs i new srugticns.

ESCOMA MOre DUBFSING WAEh W BMLar peonld, i tha saf CONbasT of thir og

Ploy with one or more otfsr chidren. Extencing ond sloborgting ploy ideas.
Famember ruas withouf neéeding on aduei fo ramind them.

ME These maemenss howe saen el Br arra Pous bur ol el aonly on an angoley baa dirougloar tie Nursary year

Find solufions to conficts and rivalras. For &

Diewelop oppropriote ways of being assartive.
Talk with others to sobva comficts.

Talk sbout their Gelings using words ke ol

3oL, GCCOpting thot Ot avargona £an be

Spiderlan in the gama. and SUgEEEing cther ideas.
Dewelop their senss of responzibility and mambership of'o commumity.

pEU". Sad’, (0T WorTied

Phyzical Davalopmant

y bheir davelopimg physicol sils to basis ond activities
witing. For momple, thay decide whether to cromd,
wADll OF P QOFOST 9 RlONE, Gporing on i langth and
Wzt

Lo largesmustic movements bo Wavd JOgs &g Stranmers,
paint and moks marks

Condrue o dewslop their mevemant, bolancing, riding
(Groesers, wikas and bkez) and ball skills.

Chooss tha right resources bo carmy ouf their own mhan.
For exomple, choosing @ spode to anlangs @ small hole
RSy dup with @ trowol

InErossingly B S50 10 LDE ond remambor Ioquant
ona pOmems O MOVEmants wiich ore raigtad tom
ond rmythm.

Use oneshanded tools and equipment, B
wample, moking snips in paper with
Lce o comprtnbie grip wih good contral
WM ROGERG pEnS ond pendls

B0 WP SESpS o SEOIE OF dimb o
opparabus using alternats St

s

Collgoraze wich cthers wm managa large

irams, such oz moving a long plank sofly,
carrging largs hellow blocks.

Zcon mhing port in some grosp accivides
which thay make up Br temzelves, or in

CROMS.

B mcranzingly indepandemt 2z thay
get dreased and undnassed for
emmpls, puming coats on ond doing
up zpe

Skip, hop, sfond on ona leg and hold @
pose fir 2 gome (e musical statues,

Show o prefrence br o domimant hand.

Phonicz

Davalop cheir phenclogical aworenes:, so thar
thay can

- spet and suggest rhymas

- count o chap sylksbles in o wond

- recognicd words with the some iniol sound, s2ch @z money amd modsr
Ower the year, childran wil enderstend dhe jw key conoaprs abour prine:

- prinz has meaning; prinz can have differsnc purpozes; wa read Englizh cexe fom lef oo right and jrom wop o bomom,; che

Fooas on story, rthymes ond tolking In santences

Fooas on story, rhymes and tolking ln santences

Fred talk games

Engage in aubencsed conversations abowt stories, Korning naw wooohukany.

omiss of the diferent parts of 0. bock; poge sequencing

Fred talk games and nomlng set 1 plctures

Use some of ther princ and srmr krowledge
pracand. Sepping =
Wirita soma lemars ey,

"Wrica zoma or all of their nama.

St 1 sounds

in ther sorly wridrg For conmple: wridng a

char soarts ac the top of the page; writmg 'm* for mummy.

Set 1 sounds

Talk fr Viriing Teat

Mursary rhymas

Dear Zoo

The Glngerbread Man

Goldllocks

The Very Hungry Cotarplilar

We'ra Golng Om A Baar Hant

Mathamoncs

Farits reembars pasz 5

Say oma rumbar for sach fam in erdar: 1255605,

Ko thar tha lass numbar reached whem counsing o small sac
of obja you kow many thare arg in tozal Ceardinal
prieg
Shew 'finger mamksrs’ up o 3.

Davelop fast recogniton o fup o 5 objecs, withour
4

hya, to couns chem individually Cagkiing
Link rumargls and ameuns: exompli, showing

g Fight number of objects to morch the memaral, up m
5

Undarsmnd posivion chrowgh words alone =
for axampla, “The bog iz under ove able™ =
Wi, Mo poining.

Disruss mowres ond lecstions, wsing words liks
g fone of a=d "ochind'.

Maka comparizons berwesn cbjecs rlong
Gghaize, kangeh, weighe and copari
Compars qeantdss using languags: ‘mors than',
g thar'.

Eqlarr shapes approprizmely: for surfre: for
building, o wizngalar prism. or a rocf e
Combine shapes o meke new ones = an orch, o
bigger wizngla, e

Exparzmant wizh their cwn symbols and
marks oz wall as remarols

Saolve ranl world mathemarical problems
with rumbarz up w 5

Talk abeur and idensify the porens
around cthem.

Exmand and creaze ABAR pormms m ik,
leaf stick keaf

Nerice and correcr on @rrer in o repandng
pacmm.

Begin w disoribe o saquancs ofeweancs real
gjctonal, using words suwdh oz 'frec, Then,
Talk abeuc and explors 20 and 20 shape:
using informal and mothamarical langeogs:
‘sudes’, 'oormr night', “flar’, ‘round.

Dascriza o fomil

Winrid

Uzz all sheir manses in honds<on axploraton of nooural maseriols
Talk abeur whar thay ses, wang 0 wide voecoddany.

. Conzinue deweloping podtive ardrudes obour ths
differencas bemwosn pecple

Exzlore and talk abour different forces thay
can fesl

Explora collecdons of mar
ondi'or diffiren: propem

Flant zeeds ard care for growing planc.
Underszond the key fawres of the life

Frow thor thare are differanc councrias in the
g and cok abour the diffeonces thay hawe

Begin w mzke semze ofcheir cwn lifestory emd fomily's || Talk abour the differsnces beraeen museiols cyde of a planc and an animal eperiencad o sean in phomos
hisrory. and changes thay notice. Bagin wo wndirstand o raed o resper Show incareat in & feranc ocoupations
and core for the nawral environmens and
all living things.

Exprazsiva Az and
Dazign

Take parcin simpls prewnd ploy, wsing an cbject m raprasen:
somezhing alss ewen though they ore mot smilar.
Liszan widh increasad asmandon oo sounds.

Explora differemt mamwrials feely, w develop ther ideas
ohour how o use dwm and what 00 make

Craare closed shopes with conzins 35 and bagm oo
usk thaaw shOPES 0O rEprESENT ODjENE

Exzlore colour and colour mixing.

Famambar and sng enzire songs

Jon differens massrial: and explore differeet
CENTUrES

Bagin o davelep complax stories using small
world squipmens liks animal sexs, dells and
dalls house:, e

Davalop their cwn ideas and then decide whidy
mararicks 00 use 1o ERprass them

Draw wizh inoreasing complexiny @nd darail,
such az reprezandng o fooe with o cinds and
ipsligipg, il

Zing the pitch of o wone sung by amothar person

Make imaginadve and complax “mmall
weorlds' with blocks and comsmrucdon ki,
such a: o <iny with differens buildings and
o pork.

Zing the meledic shape (moving malody,
such 2z up and down, down and upl of
fomiliar songs.

Usa drowing 1o reprazent idens like movamans
or loud noizaz

Show difirent amotonz in
paindings, ke hoppiness

Eispend co what they hows kaord, aspresdng

ik, g and felings

Floy inszrumanez with increasing concol m
wpriss ther Falings and e

Creace their own s0ngs of iMprovise a 5009
around cna they knew.




Appendix 6 — History links to EYFS

EYFS links to History

Compare and contrast characters from stories, including figures from the

pasti.

Age bands Development Matters Ranges Birth to 5 Matters
0-3 Make connections between the fentures of their family and other familiez. | 1 Develops a senze of belonging to their fomily and their key
carer
Motice differences batween people.
Recognizes key people in their own bves
34 Begin to make senze of their own kfe-story and farmilys history. 2
Continue developing positive attitudes about the differences between
people.
Reception Comment on images of familiar situations in the past. 3 Enjoys joining in with family customs and routines.

Talks about past and present events in their own life and in
the lives of family members

Fnows about similaritizs and differences betwean
themsebes and others, and among fomilies, communities,
cultures and traditions

Iz curious about people and shows interest in stories about
people, animals or objects that they are fomikar with or
wihich fascinats them

Iz interested in photographs of themsslves and other
familiar people and objects




ELG

Past and Fresen:

Talk about the lives of the people around them and their roles in society;
Fnow some similorities and differences betwesn things in the past and
now, drawing on their experiences and what has been read in class;
Understand the past through settings, characters and events encountered
in books read in clazz and storyteling;

Motices detailed featurss of objects in their environment
Con talk about some of the things they have observed such
as plants, animals, natural and found objects

In pretend play, imitates everyday actions and events from
awn family and cultural background, =.9. making and
drinking tea, going to the barbers, being a cat, deg or bird

Learnz that they have similarities and difference: that
connect them to, and distinguizh them from, others

Enjoyz playing with small world reconstructions, building
on first-hand experiences, e.g. visiting farms, garages, train
wrachs, walking by river or ke

Opportunities
within Prowision

* Provide opportunities, both indoors and out, for babies and toddlers to
see people and things beyond the baby room. inclding the activites of
alder children.

Collect stories for, and make books about, children in the group, showing
things they liks to do and things that are important to them, in longuages
that are relevant to them wherever possible.

* Provide books and resowrces which represent children’s diverse
backgrounds and which avoid negative stersctypes, ensuring different
cultures are represented but especially the bachgrounds of the children in
the room.

* Make photographic books about the children in the setting and

encourage parents to contribute to thesa.

Share photographs of children’s families, friends, pets or favourite people,
both indoors and out.

Enjoys joining in with family customs and routines

Remembers and talks about significant events in their own
experience

Recognizes and describes special times or events for family
or friends

Comments and asks questions about azpects of their
familiar world such as the placs where they bve or the
natural world

Talks about why things happen and how things work

Developing an understanding of growth, decay and
changes over tfims




* Support children's understanding of difference and of empathy by using | 6
props such oz puppets and dolls wo tell stories about diverss experiences,
ensring. that n=gative stereotyping is avoided.

* Ensure children have resources so that they can imitate everyday actions
and events from their ives and that represent their culture.

* Help children to learn positive attitudes and challenge negative attitudes
and stereotypes, g.g.using puppets, Persona Dolls, stories and books
showing black heroes or disabled kings or queens or familes with sams
sex parents, having a vizsit from a male midwife or female fire fighter.

* Visit different parts of the local community, incleding areas where some
children may be wery knowledgeakle, e.g. Chinese supsrmarkst, local
church, elders unch club, Greek café.

* Provide roleplay arens with a variety of resources reflecting diversity.

* Share stories that reflect the diversity of children’s

* Invite people from a range of cultural backgrounds to talk about azpects
of their ves or the things they do in their work, such as a voluntesr who
helps people become familar with the local area.

Enjoyz joining in with family customs and routines
Talks about post and present events in their own ife and in
the lives of family members

Fnows about similarities and differences betwean
themsebees and others, and among fomilies, communities,
oultures and traditions

EYFS History skilks

EYFS History Enowledge

*  Know that things in the environment can changs over time

*  Fnow that there are certain important individunls

*  Fnow their immediate fomily tree

*  Know some differences and similarities betwean times in the past and in the present doy
* Be able to tzll a fictional story about an event/events from the past

* Experience zome notable radidons and recall information about them

Key Vocabulary

Fast present family tree parentz  grandparents  changs  importance/significance
Events  culbture  trodition  similarity  difference




